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Programme
Schedule for XI Conference on Childhood Studies.

Wednesday, 6 May 2026

9:00 a.m. Registration opens

10:00 — 11:00 a.m. Annual meeting of the The Finnish Society for Childhood Studies

11:00 a.m. — 12:00 p.m. Lunch

12:00 — 1:00 p.m. Opening ceremony at Carelia Auditorium, Joensuu Campus

Greeting speeches by Dean of Philosophical Faculty and the Chair of The Finnish Society for Childhood Studies
Speech by Oleksandra Romantsova, Executive Director, Center for Civil Liberties & Oksana Lebedeva, Founder and CEO of the NGO Gen. Ukrainian
Commentary discussion by Elina Pekkarinen, Ombudsman for Children

1:00 — 2:00 p.m. Plenary 1: Professor Helen Stalford (University of Liverpool)

2:00 — 2:30 p.m. Coffee

2:30 — 4:00 p.m. Workshops |

4:15 — 5:45 p.m. Workshops II

6:00 — 7:30 p.m. Joensuu City reception at Carelia Hall, Joensuu Campus

Thursday, 7 May 2026

9:00 -10:00 a.m. Plenary 2: Associate Professor Pekka Mertala (University of Jyvaskyld)

10:00 — 10:30 a.m. Coffee

10:30 a.m. — 12:00 p.m. Workshops TIT (includes a possible visit to Linnanlahti ECEC Centre, read more)
12:00 — 1:00 p.m. Lunch

1:00 — 2:30 p.m. Workshops IV (includes a possible visit to the University Training School, read more)
2:30 — 3:30 p.m. Coffee & poster exhibition

3:30 — 5.00 p.m. Workshops V / Parallel session (results and solutions in development projects)

7:00 p.m. Conference dinner at Kimmel

Friday, 8 May 2026

8:30 — 10:00 a.m. Workshops VI

10:15 — 11:30 a.m. Panel Discussion & Closing Ceremony at Carelia Auditorium, Joensuu Campus
Honorary Membership of the Society for Childhood Studies

Plenary 3: Panel Discussion chaired by Professor Emerita Maarit Alasuutari (University of Jyviskyli)
Pro Childhood Award

Closing remarks

11:30 a.m. Coffee and lunch

Venue: University of Eastern Finland, Joensuu Campus.




Workshop 1

Workshop 2

Wednesday 6.5.2026 14:30-16.00

Wednesday 6.5.2026 16:15-17:45

Symposium 1: Diversifying Childhood in
Educational Research (AU 203)

Symposium 3: Children’s Rights Research:
Boundaries of Law (AU 203)

Symposium 2: Streets, Nature and the Playground:
Experience and Knowledge in the History of
Children and Youth (AU 204)

Symposium 4: Non-linear Time in Children’s Lives
(AU 204)

Thematic Group 1: Militarization, Family Care &
Criminal Liability (AU 208)

Thematic Group 6: Playful, Humorous and
Philosophical Approaches (AU 208)

Thematic Group 2: Disability, Interruption &
Unaccompanied (AU 209)

Thematic Group 7: Free Play and Boundaries in
Research (AU 209)

Thematic Group 3: Empowerment, Play-limits,
Equity (AG 104)

Thematic Group 8: Responsibilization,
Infantilization, Childism (AG 104)

Thematic Group 4: Holistic Pedagogy, Collaborative
Consultation, Class-Evasive ECEC (AG 105)

Thematic Group 9: Digital Childhoods (AG 105)

Thematic Group 5: Poverty and Drug Addiction (AG
106)

Thematic Group 10: Art-Based and Artistic
Research; Authorship, Self-Expression & Embodied
Listening (AG 106)

Workshop 3

Workshop 4

Thursday 7.5.2026 10:30-12:00

Thursday 7.5.2026 13:00-14.30

Symposium 5: Multispecies Childhoods - Telling
and Sharing Stories in a More-Than-Human World
(AU 203)

SYMPOSIUM 7: Boundaries and Diversities in Early
Childhood Transitions (AU 203)

Symposium 6: NAWI: Dear Future Me and
Commoning Children’s Rights (AU 204)

SYMPOSIUM 8: The boundary work in Children’s
ECEC between ordinary and special services (AU
204)

Thematic Group 11: Family Reunion, Memory and
Cyber Bullying (AU 208)

Thematic Group 16. Pandemic Response & Migrant
Educators (AU 205)

Thematic Group 12. Magazine Covers, Comics
&Newspaper Articles (AU 209)

Thematic Group 17. State Intervention, Far-Right
Politics & Peacebuilding (AU 208)

Thematic Group 13. Adolescence, Childhood Illness,
Professional Discourse (AU 210)

Thematic Group 18. Participation, 360 perspectives,
Boundary-making (AU 209)

Thematic Group 14. Indigenous perspectives &
Childhood in the East-West German Divide (AG
104)

Thematic Group 19. Multispecies & More-than-
human Environments, Climate health (AU 210)

Thematic Group 15. Family spaces: IKEA
catalogues, Public Libraries & Playgrounds (AG
105)

Thematic Group 20. From Adolescence to
Adulthood, Queer Boyhood & Consumer Education
(AG104)

14:30-15:30 Poster exhibition (Carelia Hall, Downstairs)

WORKSHOP 5

WORKSHOP 6

Thursday 7.5.2026 15:30-17:00

Friday 8.5.2026 8:30-10.00

Symposium 9: Shapeshifting Childhoods:
Navigating Boundaries of Space (AU 203)

Symposium 11: Early Childhood in the Digitalized
Society (AU 203)

Symposium 10: Child Politics in Education: Socio-
Material Approaches (AU 204)

Symposium 12: The Political Mobilization of the
Child: Limiting and Regulating Childhood Through
Heteronormativity (AU 204)

Thematic Group 21: Linguistic Diversity &
Philosophical Enquiry (AU205)

Thematic Group 25: Responsibility, Behaviour,
Broken Boundaries (AU 205)

Thematic Group 22: Inclusion, Discursive
Boundaries, Hospitality (AU 208)

Thematic Group 26: Counter Power, Inequalities,
Gender Self-Determination (AU 208)

Thematic Group 23: Geopolitics, Cold War, Youth
Mobility (AU 209)

Thematic Group 27: Home-Making, Countryside
Childhoods & Literary Geography (AU 209)

Thematic Group 24: Narrative Thinking, Agency
and Ethics in Childhood Studies (AG 104)




The XI Conference on Childhood Studies is grounded in understanding that many boundaries
are shaping childhood. The conference is organized for the eleventh time in Finland and for the
first time in Joensuu bringing together researchers from different fields, practitioners and
students to discuss questions related to childhood in contemporary society.

The conference is organized by the Finnish Society for Childhood Studies and the University
of Eastern Finland, in collaboration with SOS Children’s Villages Finland and the national
project Coordinating the participation and inclusion of children, young people and
families. Finnish Society for Childhood Studies) is a scientific association founded in 2008 that
aims to promote multidisciplinary and cross-sectoral research on children and childhood both
nationally and internationally. Childhood as a phenomenon is understood to encompass all
individuals under the age of 18. University of Eastern Finland (UEF) is the most
multidisciplinary science university in Finland. It seeks to address global challenges and build a
sustainable future through high-quality education and interdisciplinary research. UEF offers
teaching in nearly one hundred major subjects and educates future experts to meet the needs of a
changing world of work.

The keynote presentations examine childhood in contemporary society from a broad
perspective. The opening keynote will be delivered by Professor Helen Stalford (University of
Liverpool), whose talk is titled Confronting Legal, Theoretical and Methodological Boundaries
in Child Migration Research. Thursday’s keynote will be given by associate professor Pekka
Mertala (University of Jyviaskyld), with the presentation Butterflies, Boundaries, and Platforms:
Reflections on Postdigital Childhoods. For the first time in the history of the Conference on
Childhood Studies, Friday’s programme will feature a panel discussion chaired by Professor
Emerita Maarit Alasuutari. In the panel, Professor Karin Murris, Professor Noora Ellonen and
Associate Professor Pekka Mertala will reflect on topical questions such as: What defines
childhood studies as a research field, and where are its boundaries? Are there particular theories
or methodologies that shape the field? What are the key challenges in childhood studies today,
and which questions or issues should the field address in the future?

In addition, the opening session will include a speech address on the situation of Ukrainian
children and the actions directed at children as part of Russia’s hybrid warfare. The speakers are
Oleksandra Romantsova (Executive Director, Centre for Civil Liberties) and Oksana Lebedeva
(Founder and CEO of the NGO Gen). A commentary will be delivered by the Finnish
Ombudsperson for Children, Elina Pekkarinen.

Because Joensuu is known as the regional centre of North Karelia with a rich cultural offering
and an active arts scene, the conference will also provide an opportunity to experience children’s
perspectives through artistic expression. The city’s cultural identity is strongly influenced by
Karelian traditions as well as the diversity of art and music, which will be reflected at the
conference through children’s and young people’s dance, music, and visual artworks. The
artwork will be available in the Carelia lobby throughout the conference week for everyone to
enjoy and has been created in collaboration with the Joensuu Children’s Culture Centre.
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Oral Presentations in Thematic groups




Thematic group 1. Militarization, Family Care & Criminal Liability

Restricted Childhoods: Adolescents, Militarisation and the Geography of Everyday Life in
Kashmir
Ravinder Barn'

'Royal Holloway University of London, England

This paper explores how military occupation in Kashmir reconfigures the geography of
children's lives, producing spatial boundaries that profoundly shape adolescent experiences.
Drawing on focus group interviews with 52 adolescents of Sikh, Hindu, and Muslim
background, across two cities in Kashmir, this study examines how militarisation transforms
everyday spaces into zones of surveillance, restriction, and fear. These spatial disruptions are
not neutral; they are deeply gendered, with adolescent girls facing intensified constraints on
mobility, education, and public presence.

The militarised landscape imposes rigid borders within communities, fragmenting access to
schools, recreational areas, and peer networks. School closures due to conflict and security
operations interrupt academic trajectories, while the repurposing of youth spaces such as
stadiums and playgrounds into military zones erodes opportunities for physical and social
development. Adolescents describe navigating militarised restrictions and boundaries as part of

their daily routines, revealing howate-imposed borders penetrate intimate geographies of
childhood.

Girls’ lives are particularly bounded by these spatial regimes. The threat of harassment and the
cultural imperative to protect female modesty in militarised zones result in heightened domestic
confinement. Many girls are discouraged from social interactions with boys, or participating in
outdoor activities, reinforcing patriarchal norms and limiting their spatial agency. These
gendered geographies of fear and restriction not only curtail freedom but also shape aspirations,
identities, and future possibilities.

By situating adolescent narratives within the geography of children’s lives, this paper highlights
how occupation-induced spatial boundaries function as tools of control and exclusion. It calls
for a rethinking of borders, not only as geopolitical constructs but as lived realities that structure
youth experience. Centring adolescent voices, especially those of girls, offers critical insights
into the intersection of space, power, and growing up under occupation.
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Tracing Boundaries: Memory Stories and the Lived Experience of Childhood
Jutta Balldin!, Carina Berkhuizen', Lisa Dalsgaard’, Anne Harju' & Caroline Ljungberg’

"Malmo University, Sweden

The aim of this paper is to explore how boundaries in childhood are experienced and negotiated
through memory stories from the 1970s and 1980s, with a particular focus on the home and
neighbourhood. Using an autoethnographic approach, the study analyses adults’ retrospective
narratives of childhood to examine how children navigate physical, symbolic, emotional, and
intergenerational boundaries. The theoretical framework draws on childhood studies and
conceptualizations of boundaries as culturally and historically situated, shaped by broader social
structures such as class, gender, language, and age.

Methodologically, the study employs autoethnography, treating personal memories as data.
These memory stories are understood as fragmented and affective traces that offer access to
aspects of childhood that are not always linguistically expressible, such as emotions, sensory
experiences, and embodied memories. This approach presents both methodological and ethical
challenges, particularly since the material consists of adult recollections rather than children’s
direct voices. This calls for reflexivity and ethical sensitivity to avoid romanticizing or
pathologizing childhood, issues that will be addressed in the presentation.

The findings reveal that children move within and across various boundaries, often in spaces
marked by autonomy, surveillance, and exclusion. These boundaries are dynamic and subject to
transformation over time. The study demonstrates that memory stories can provide valuable
insights into how children experience and renegotiate boundaries in everyday life, and how
these experiences can inform a more critical understanding of children’s social conditions today.
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Helping Me Live and Deal with Life: U.S. Children & Adolescents’ Own Definitions of
Experiencing Family Care
Allegra Midgette'”, Juliene Madureira Ferreira® & Lucretia Fairchild

Texas A&M University, USA, ’T ampere University, Finland

Children are often thought of as targets of adult-defined and initiated care. However, the
majority of research has focused on caregivers’ experiences rather than those who receive care
(Midgette et al., 2025). Prior theorisation has highlighted that care, to be considered as such,
requires that those receiving care feel cared for (Tronto, 2013). In the present study, we examine
care-receiving as a space for boundary-making, where U.S. children (N = 58, 9-17) reflected on
their definitions of what they consider as their own experiences of receiving care. Through the
use of hybrid thematic analysis (reflexive and coder reliability) of children’s semi-structured
interviews we identified two main themes: care as 1) helping children live (e.g., meeting basic
needs, cooking, cleaning), and 2) helping them deal with life (e.g., social and emotional advice
and support). Older adolescents placed greater emphasis on the emotional and social care they
received. There were also gendered and developmental patterns in what children named as
specific acts of care (e.g., across ages: keeping 9-11-year-old children safe, getting rides for
early adolescents, and mental health support for middle adolescents). These findings advance
our theorization of care as a practice by highlighting that there are developmental differences in
the needs that care-receivers may attend to in their experiences of being cared for. Together this
work highlights the complexities involved in children’s experiences of care, as well as the
importance of investigating children’s own interpretations and definitions of what experiences
and behaviors they consider as caring.
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Thematic Group 2. Disability, Interruption & Unaccompanied

Boundaries of Childhood: Disability, Poverty, and the Ethics of Care in Mumbai’s Slum
Communities
Prayathna Kowitz

Goethe University Frankfurt, Germany

The aim of this study is to examine how poverty, disability, and illiteracy shape the boundaries
of childhood in the slum communities of Mumbai. Using a case study approach based on
ethnographic studies and narrative style interview, the paper centres on the experiences of Sita
who is raising Om, her six year old nonverbal grandson with cognitive impairments. His
grandmother navigates care under the conditions of extreme poverty, bureaucratic hurdles, and
social limitations whilst being illiterate. These intersecting boundaries of the paucity of
inclusion, education, and formal recognition create a marginalized childhood that is precarious
and constrained. By situating Om’s lived experience within the broader cultural, psychosocial,
structural frameworks the paper unravels how disabled, marginalized childhoods are both
relational and bounded revealing the ethical, methodological, and policy challenges in
supporting vulnerable children in India’s urban slums.
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Interrupting the Othering of Childhood on the Move
Camilla Lof

Malmé University, Sweden

Children and young people on the move are frequently identified as vulnerable and in need of
support. While interventions targeting this group may be well-intentioned, the initial framing of
individuals as vulnerable risks reinforcing their marginalised positions within society.

The aim of this presentation is to explore constructions of childhood through Social Circus—a
practice that has emerged as a complementary approach to health and welfare interventions for
various target groups (see Carp, 1998; Fournier et al., 2014; Lof, 2021, 2023). Social Circus can
be understood as an umbrella term for the use of circus arts within caring, supportive, or
therapeutic settings (Cadwell, 2018). Few other practices are as closely associated with both
exclusion and marginalisation on (Bolton, 2004). The paradoxical narratives of circus—
childhood joy and monstrosity (Parker, 2011), its rebellious approach towards conventions, and
the ‘making the impossible possible’—position circus as a particularly well-suited actor in
efforts to counteract exclusion and segregation.

The empirical material draws on ethnographic fieldwork conducted within a Swedish Social
Circus programme for children and young people on the move, with particular attention to the
work of the circus team. The analysis is informed by childhood sociology (James et al., 1998;
Corsaro, 2017) and critical theory (Ahmed, 2000, 2012), asking what discursive positions are
offered to the target group through the Social Circus project. The findings indicate that the
team’s organisation of pedagogical activities interrupted prevailing notions of childhood on the
move as ‘other’ (Lo6f, 2021).
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Reimagining the Rights of Unaccompanied Children Through the Immigration and Refugee
Board of Canada: How Childhood Studies and an Ethics of Care approach can Address
Challenges and Foster Opportunities

Dustin Ciufo

King’s University College at Western University, Canada

Toward challenging the boundaries of childhood broadly and those faced by asylum seeking
children in particular, this article situates itself as part of the call within Childhood Studies to
Reimagine Childhood (Spyrou et al., 2018). To do so, it begins by developing an
interdisciplinary conceptual framework for children bringing Childhood Studies (Canosa &
Graham, 2020; Punch, 2016) and an Ethics of Care approach (Barnes, 2019; Cockburn, 2010)
into closer dialogue. It will be shown that the former can benefit from the latter in advancing
thinking in relation to the image, rights, and participatory agency of the child.

This interdisciplinary conceptual framework is in turn applied to the life worlds of
unaccompanied children seeking asylum in Canada. In so doing, the article sheds light on the
challenges to and opportunities for enhancing unaccompanied children’s rights by contesting the
boundaries they face at the Immigration and Refugee Board (IRB) of Canada.

Ten semi-structured, open-ended, qualitative interviews were conducted with both executive and
frontline settlement services professionals as well as expert lawyers in refugee law. When
assessed through this interdisciplinary conceptual framework for children and applied to the
image, rights, and participatory agency of unaccompanied children, it reveals the adult-centric
nature of the IRB as significantly challenging the attainment of unaccompanied children’s
rights. Therefore, by way of reimaging childhood broadly, this article offers child-adaptable
policies and procedures that can rearticulate the image, rights, and participatory agency of
unaccompanied children to contest the boundaries they face and ensure a just refugee hearing in
Canada.
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Thematic Group 3. Empowerment, Play-limits, Equity

What Can School Give? Empowering Students to Take Ownership of Their Own Learning

Pauliina Rantavuori' & Yrjé Engestrom?®

ITampere University, Finland, *University of Helsinki, Finland

A global crisis of student engagement continues. Despite curricular mandates encouraging
student participation, many Finnish students lack meaningful ways to engage with learning or
influence their education. This study explores how schools can empower students to take
ownership of their learning by granting them power over meaningful educational objects. Using
Cultural-Historical Activity Theory, it examines a Change Laboratory intervention in a Finnish
comprehensive school with eighth-grade students. The intervention provided students with space
to identify, plan, and carry out self-defined projects beyond traditional curriculum constraints.
Focusing on a student-initiated Documentary Project on bullying and acceptance, qualitative
analysis of 12 intervention sessions identified six types of discursive actions exemplifying
students’ power: taking ownership of the process, committing to take concrete actions, claiming
ownership, expressing knowledge and competence, recognizing one’s own progress, and taking
transgressive actions.

The findings show that gaining power is a gradual, nonlinear process evolving through sustained
engagement with a meaningful object rather than mere declarations of ownership. As students’
initiatives and decisions materialized into concrete actions, their commitment and ownership
strengthened. Although existing school structures often restrict participation, the study
demonstrates that genuine empowerment can emerge through collective, object-oriented activity
where power develops as a stepwise process.

The study introduces the concept of object-oriented power as a dynamic, collective process of
generating and gaining power through engagement with meaningful objects aligned with
learners’ needs. By recognizing students as legitimate agents of learning, schools can transform
alienating practices into spaces of participation, engagement, and relevance, fostering
empowerment and well-being.
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“You’re Not Allowed to Play if There’s a Lesson Going on, or Story Time, or Something Else
More Important.” — Children’s Views on the Meaning and Limits of Play in Pre-Primary
Education

Terhi Tuukkanen

Office of the Ombudsman for Children, Finland

In the national core curriculum for pre-primary education, play is highlighted as both a central
value and an essential method of learning. This presentation examines how that is realized in
children’s daily experiences, using data from the Children’s Barometer conducted by the
Children’s Ombudsman in 2024. The data, collected through telephone interviews with 408 six-
and seven-year-olds, explored children’s views on pre-primary education. The Barometer
included questions on pre-primary practices, factors that make everyday life more or less
meaningful, and learning and support for learning. Here, the focus is on children’s open-ended
reflections on play.

From the children’s answers, four main meanings of play emerged. First, play had a clearly
positive value: it was the most common response to what children liked best. Second, children
expressed a deep and continuous desire to play; many imagined an ideal pre-primary setting
where “we would play all the time.” Third, play was linked to feelings of competence —
something children felt good at. Fourth, play had a strong social dimension. Children also
described situations where play was restricted, such as when they had to move from outdoor to
indoor activities, go to snack time, or participate in guided activity. Playing was not allowed in
certain places, and rest times were seen as particularly frustrating because playing was not
allowed.

Overall, the findings show that while children do have many opportunities to play in pre-
primary education, play is framed by certain limits — and children are not always involved in
deciding where those limits lie.
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Breaking the Classroom Boundaries — A Cry For Equity?
Selja Koponen

University of Helsinki, Finland

In Jacques Ranciere’s political theory the resistance of minority groups is essential for equity to
be realized. However, democratic education that aims to educate children about and for the
transformative membership of society tends to overlook children’s political subjectivity due to
their underaged status and thus reproduce inequalities. Additionally, child-led playfulness is
typically neglected in DE; play is mainly considered as instrumental and controlled—even
colonized—by adults (e.g., mock elections).

Hence, we pause to wonder about the relevance of students’ humorous and spontaneous play
which occurred during participatory action research that took place in a Finnish lower secondary
school in 2022. The students’ play consisted of monosyllabic cries that the students repeated in
turn, louder and louder during classes; whoever shouted the loudest won.

We conceptualize the play as a Deleuzian nomadic assemblage that unfolds in an unpredictable
and revolutionary manner and challenges classroom boundaries, preexisting hierarchies and
patterns of being and thinking. The empirical material and philosophical concepts are entangled
as we ground our inquiry on post-qualitative methodologies and thinking with theory. Students’
play is understood as a nomadic assemblage, a porous event in which students, teachers, play,
yells, etc. come together as a dynamic, and generative entanglement. In this entanglement,
students’ play has a transformative potential that becomes understood through Ranciere’s
notions of democracy, i.e., a resistance to the prevailing order.

We conclude that the play initiated by the students has the possibility to dismantle power
structures to obtain equity and subjectivity in a hierarchical, adult-led system.
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Thematic group 4. Holistic Pedagogy, Collaborative Consultation,
Class-Evasive ECEC

Holistic Pedagogy in Early Childhood Education and Care: Mapping the Teacher’s Role
Merja Koivula', Noora Heiskanen’, Titta Kettukangasz & Johanna Heikka’

"University of Jyviskyld, Finland, °University of Eastern Finland, Finland

In recent years, the concept of holistic pedagogy has attracted interest in early childhood
education (ECE). Holistic pedagogy consists of two dimensions: holistic learning of the child
and holistic teaching of curriculum content (Einarsdottir et al., 2015). However, there is a lack
of understanding about the key attributes of holistic pedagogy. The use of the concept is unclear,
for example, in policy documents. Therefore, the present study aims to explore the teacher’s role
in holistic pedagogy and holistic pedagogical practices in an ECE toddler group.

The data consists of an analysis of 19 peer-reviewed articles to define holistic pedagogy and
teachers’ role in it. We also observed ECE teacher’s holistic pedagogical practices for two days
in a toddler group of eight children (age 2-3 years). The article data were analyzed with
Rodgers’ (2000) concept analysis and the observation data using thematic analysis (Braun &
Clarke, 2019).

The findings suggest five main characteristics describing the ECE teachers’ role in
implementing holistic pedagogy: 1) instructing, 2) supporting and scaffolding, 3) establishing
positive relationships, 4) planning and assessing, and 5) developing the learning environment. In
a toddler group, the first three areas were more pronounced, and the ECE teacher used them
adaptively based on the children’s needs. The findings help to clarify the concept of holistic
pedagogy and the ECE teacher’s role as its implementer. The study also discusses boundary-
crossing in holistic pedagogical practices, examining how the areas of curriculum content and
supporting children’s holistic learning are combined in relation to policy documents.
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Seeking Change: A Study on the Effectiveness of Collaborative Consultation in Early
Childhood Education and Care

Erika Jokimies!, Noora Heiskanen’, Vesa Nérhi' & Hannu Savolainen’

TUniversity of Jyviiskyld, Finland, *University of Eastern Finland, Finland

This sub-study of the doctoral dissertation examines the effects of collaborative consultation in
everyday early childhood education and care. Its aim is to develop a research-based consultation
model and to strengthen the consultative skills of early childhood special education teachers
(ECSETs) as well as the professional capacity of early childhood education and care teams to
provide support in daily group settings. At the core of the intervention is collaborative
consultation: ECSETs and teams share knowledge, reflect together, and develop solutions that
support all children’s participation and behavior within the group. The study contributes to
discussions on how the boundaries of childhood and support are constructed and can be
transcended in the context of early childhood education and care.

The study explores how collaborative consultation influences children’s group-level behavior,
the support practices provided by staff, and staff perceptions of professional efficacy and the
usefulness of the consultation model. In collaborative consultation, professionals jointly reflect
on when a child’s behavior requires support and how such support can be provided in ways that
do not restrict childhood but instead strengthen the child’s agency, participation, and well-being.
The research investigates how participatory collaboration and shared expertise can help
dismantle institutional and professional boundaries in ECEC.

The aim of consultation is therefore not merely to solve individual challenges, but to promote a
broader transformation in thinking and practice — to develop the consultation process itself and
to deepen the understanding of staff’s professional growth as well as children’s agency and
developmental possibilities. The ultimate aim of the study is to develop an effective model of
consultation that strengthens professional competence and promotes an ECEC environment that
recognizes, values, and supports childhood in all its diversity.
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Encounters with Social Class in Class-Evasive ECEC: Staff’s and Children’s Experiences
Maria Saloranta’, Gunilla Holm'; Monica Londen' & Jan-Erik Mansikka'

"University of Helsinki, Finland

In this article, we examine if and how social class influences children's interactions and
experiences in early childhood education and care (ECEC). Using Bourdieu’s concepts of
capital and habitus, we explore how symbolic boundaries shaped by social class emerge in
everyday practices. These boundaries are not physical but experienced through subtle social
cues.

The data includes observations from 18 daycare centres and interviews with 74 staff members in
Swedish-speaking ECEC in Finland. Observations involved informal discussions with children
during organised activities and free play over one month at each centre. Data was analysed
through critical discourse analysis.

Results show that staff often adopt a class-evasive approach, rejecting discussions around social
class and avoiding related terminology. Instead, they frame differences as variations in
personality or values. However, observations reveal how children from working-class
backgrounds carefully navigate interactions around celebrations due to limited economic
resources. Navigating these boundaries means children learn to adapt, negotiate, and sometimes
feel excluded, which influences their sense of belonging and identity. Ignoring social class, or
being class-evasive, risks reinforcing existing inequalities and undermines ECEC’s commitment
to social equality.
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Thematic group 5. Poverty & Drug Addiction

Negotiating Professional Boundaries: Positioning and Collaboration in Frontline Responses to
Child Poverty
Christa Jirvinen

University of Helsinki, Finland

Child poverty is a growing concern in Finland, with severe implications for children’s
wellbeing. It challenges prevailing assumptions about childhood as a protected and equitable life
stage, bringing to the fore questions about how multidisciplinary expertise can be mobilised to
strengthen institutional responses and support systems for children affected by poverty.

This paper examines how frontline workers from Finnish primary schools and public social
work services negotiate professional boundaries in their responses to child poverty-related
issues, both in interactions with each other and in encounters with children and families. Using
boundary work as a theoretical lens, findings from ongoing work focus on inclusionary and
exclusionary practices and collaborative efforts across institutional contexts. While boundary
work is traditionally conceptualized as occurring within or between professional groups, the
study tentatively considers whether boundaries are also drawn by frontline workers in relation to
families in ways that shape access to support and inclusion.

Empirically, the research data comprises written vignettes and focus group interviews with 99
practitioners with different educational backgrounds and work tasks, collected in Finland
between 2023-2024.

Early observations suggest that professionals actively construct and downplay boundaries in
ways that influence how and when support is offered or withheld. Collaboration in these matters
often appears to be contingent on informal relationships and individual initiative, rather than
clearly defined institutional procedures. This paper offers insights into how boundary work
unfolds in frontline responses to complex social issues, highlighting the situated nature of
collaboration and role demarcation.
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Coping Boundaries in Growing up With Drug-Addicted Parents from Children’s Point of View
Stephanie Meiland

University of Hildesheim, Germany

In scientific and professional debates, children growing up with drug-addicted parents is usually
understood as a form of social disadvantage that makes childhood unsafe and children
vulnerable in a specific way. In contrast to the so-called normal childhood, this not only
highlights differences in the experience of being a child, but also specific boundaries in the
inclusion and participation of these children, which can also be seen in the expansion of
prevention and intervention programmes. Although much seems to be known about the life
situation of affected children as a group with particular risk potential, so far there has been a
lack of sufficient engagement within the experiences and constructions of meanings of the
children themselves as well of an in-depth examination of the topic that goes beyond assumed
causalities and categories of difference. The paper will therefore explore the everyday life from
a child’s perspective, their subjective experiences and coping strategies. Firstly, in the sense of
case understanding, an individual case from the own dissertation project will be analyzed by
using a multi-material approach (interview protocol, photos, field protocols) and the analytical
method of hermeneutic sociology of knowledge to gain three levels of understanding
(childhood, being a child and doing child). Subsequently, cross-case considerations will be made
as to how children of drug-addicted parents create their own lifeworld, and in this context refer
to the boundaries they face in coping their everyday life, in order to then discuss possible
consequences for educational professionalization and practice.
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A Register-Based Follow-Up Study of Children Who Had Accompanied Their Parents to
Inpatient Substance Use Treatment
Tuuli Pitkénen’, Taika Uusimdiki’, Teemu Kaskela® & Jonna Levola®

'Finnish Youth Research Society, *University of Helsinki, >A-Clinic Foundation, *University of
Helsinki; Helsinki University Hospital

Parental substance use disorders affect the parents’ children and their living conditions. The aim
of this study was to examine the life course of children who had accompanied their parents to an
inpatient family unit of a hospital specializing in substance use treatment. Data included parents
(n=984) admitted to the family unit and information on their accompanying children (538
daughters and 538 sons). Treatment data were linked to national register data concerning
education, hospitalizations, imprisonments, and death between 1989 and 2018/2023, depending
on the registry. The children were born between 1975 and 2009, and follow-up continued until
young adulthood. A smaller number of these children had completed secondary education in
comparison to the general population in Finland. Based on hospital treatment data, one third of
the children had some psychiatric diagnoses. From a transgenerational perspective, it was
noteworthy that one in six girls had given birth to their first child before the age of 21. We are
about to receive updated register data and thus new results will be presented at the conference.
Overall, the results of the register study have shown that many family-related issues that the
child cannot control affect their well-being and life-course. A major threshold is already crossed
when the need for help is recognized and the social- and healthcare system entered. However,
comprehensive support for families is really needed.
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Thematic group 6. Playful, Humorous and Philosophical Approaches

Pathways to Playful Democracy: Addressing Child Rights Impact Assessment through Play-
based Design
Katriina Heljakka', Matias Lindholm®, Onerva Puhakka' & Annukka Saarva’

"University of Turku, Finland

Play can serve as a civic method that supports democracy by implementing the core principles
of Child Rights Impact Assessment (CRIA) in accessible, inclusive, and forward-looking ways.
A tool developed in Finland as part of an innovative teaching approach in playful and gameful
design exemplifies how humanities students created a playful, participatory tool for pre-literate
children, advancing child rights in decision-making. The tool presented in this study
demonstrates systematic assessment through rule-based play formats, ensures participation by
reducing barriers via narrative role-play, and promotes transparency by making collective
outcomes visible to all participants. Importantly, it frames the design of the tool within the
context of the child’s right to play, as recognized in Article 31 of the United Nations Convention
on the Rights of the Child (UNCRC, 1989), as clarified in General Comment No. 17 (UNCRC
Committee, 2013). This presentation highlights the initial results of testing the tool with
preschool-aged children (n=50) and their teachers in November 2025. The study aims to gather
the user experiences of the participating children regarding the functionality and perceived
playfulness of the tool—the rules, narrative elements, and transparent voting mechanics—
through researchers’ observations, field notes, audiovisual recordings of testing, and group
interviews with children. The contribution of this study is to explore the validity and value of
the developed playful tool. The results illustrate the benefits of exploring innovative, play-based
pathways for conducting Child Rights Impact Assessments related to decision-making, thereby
advancing playful democracy in Finnish childhood.
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Using Humour to Bridge Boundaries Between Adults and Children in Research
Laura Ortjul, Oona Piipponenz, Tuula Stenius®, Antonina Peltola’®, Elina Weckstrom' &
Johanna Kaitsalmi*

"University of Eastern Finland, Finland *University of Oulu, Finland ?, University of Helsinki,
Finland, 4University of Turku, Finland

Background and aim

This study examines how humour influences the qualitative research process when exploring
children’s perspectives. In childhood studies, methodological boundaries often reflect adult-
centric norms that shape how children are engaged and understood. Traditional research
paradigms can reinforce adult-child hierarchies, limiting children’s agency and voice. By
analysing humour as a relational and methodological phenomenon, we aim to investigate its role
within research encounters: how it emerges, how it is negotiated, and how it may shape the
research process. The purpose is to understand whether and in what ways humour contributes to
or challenges the methodological boundaries between adult researchers and child participants.

Research design

Six researchers collaboratively re-analysed data from five studies conducted in Finland and
Belgium (2016-2023), involving 48 children aged 2-14. The data included transcribed
interviews, video recordings, and field notes. Using abductive content analysis, we focused on
how humour emerged and influenced interactions between researchers and children.

Findings

Humour was observed to reduce tension, foster trust, and promote reciprocal communication. It
enabled children to express themselves more freely and creatively, challenging normative
expectations of childhood behaviour in research. Humour also blurred hierarchical boundaries,
allowing for co-constructed meaning-making and enhancing children’s participation.

Conclusions

We propose humour as a boundary-crossing methodological practice that opens new ethical and
relational possibilities in childhood studies. It invites researchers to reflect their positionality and
supports more child-perspective approaches. Humour not only enriches data quality but also
contributes to reimagining the boundaries of childhood and research itself.
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Studies of Child Perspectives Approach Requires Researcher to Cross Boundaries
Johanna Kaitsalmi

University of Turku, Finland

When a researcher starts doing research with the design informed by the studies of child
perspectives approach, it usually requires crossing or expanding boundaries of own thinking
about children, adults, professional practices and about doing research and being a researcher. In
this theoretical paper I will discuss ontological, epistemological and ethical questions of studies
of child perspectives using my own research process as an example. I will describe the changes
in my thinking and the consequences of the change for my study.

Children are often viewed from problem-oriented perspective both in scientific, societal and
professional discourses. In my presentation I will discuss boundaries between adult perspective
and child perspective and also between problem-oriented perspective and connection-oriented
perspective, and consequences of chosen perspective for theoretical and methodological choices
and outcomes.

Ontological questions: How does the researcher’s image of child influence the research? How
did defining the concept of play change my understanding?

Epistemological questions: Whose knowledge is understood as “real” knowledge? Are bodily
expressions as valid information as words?

Ethical questions: How did emphasis on children’s right to be protected influence the
methodological choices? What changes made giving weight also to children’s right to
participation?
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Thematic group 7. Free Play and Boundaries in Research

The Paradox of Free Play
Minna Laitinen

University of Eastern Finland, Finland

The significance of free play for children’s development and learning is well established in early
childhood education. Nevertheless, research indicates that free play situations are often filled
with practices that restrict and narrow children’s opportunities to engage creatively. Indoor free
play, in particular, is shaped by various constraints such as limited time, space, and available
materials. These limitations can hinder children’s ability to construct imaginative play and
increase the risk of exclusion—whether intentional or unintentional.

This presentation explores the pedagogical practices that support inclusive free play without
unnecessarily limiting children’s agency. The presentation is based on a research article drawing
on data collected in Finland from three groups participating in a two-year pre-primary education
trial between 2021 and 2024. The data includes thematic group interviews with staff and the
early childhood education plans of the participating groups. Reflexive thematic analysis was
used to examine the material.

Findings suggest that in large groups, some structuring is necessary to ensure peaceful play
environments and to enable adults to guide play in inclusive and creative directions. Planning
should focus on the equitable formation of play groups. In addition, careful arrangement of play
spaces and materials is essential. This ensures that children have room to construct play
creatively and that all children have the opportunity to be part of a playing group.
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Boundaries in Research with Play in Danish Kindergartens
Henriette Blomgren' & Jennifer Ann Skriver’

'VIA University College, Denmark, *Kolding School of Design, LAB for Play, Denmark

In the playground children collect snails. Suddenly a boy squeezes some of them into a plastic
tube and shakes them roughly up and down and a girl uses a hard metal spoon to lift and poke
the snails in the right direction in the wooden box. Similar situations with snails happened
several times in a design-based-research project using play experiments in two Danish
kindergartens (children aged 3-5 and their pedagogues). The aim of the research project is to
create knowledge about children’s wellbeing and flourishing, but what about snails? Written and
visual field notes show how the researchers, positioned as co-players, were challenged as the
snails became play tools in the children’s play and hands. Should the researchers intervene and
how — and maybe destroy the play mood and the children’s engagement? And how could it
maybe affect the researchers’ possibilities to be invited into the children’s play again?

The study draws on play theory concerning play as mood practice and posthuman theories
addressing affect and ethics. With the aim of exploring flourishing for humans and nonhumans
entities and boundaries and dilemmas in childhood research with play, the presentation
examines the following question: How can research involving play with children create
knowledge and reflections about boundaries and dilemmas connected to ethical and eco-centric
perspectives and researcher positions?

The analysis and findings are still in-the-making but emphasize childhood studies as response-
able practices recognizing both children’s play and caring for nonhuman species as equal and
valuable participants.
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Building Trust Relationships with Children in Superdiverse Kindergartens: Boundary Work,
Agency and Vulnerability in Ethnographic Research
Akim Said Aalou

Vrije Universiteit Brussel (VUB), Belgium

Although building trust relationships is widely invoked as a prerequisite for qualitative research,
particularly with children, their formation and consequences have rarely been empirically
investigated. As a result, researchers often rely on intuition to navigate these relationships.
Drawing on an ethnography in three superdiverse kindergartens (27 days of observation in three
classrooms with 60 participating 4-5 y/o children), this paper examines what it means to build
trust relationships in ethnographic work with young children. While existing literature focuses
on strategies for earning trust, we shift attention to how children position themselves in relation
to the researcher, how they negotiate the development of this relationship on their own terms,
and how this process produces different forms of trust. From the earliest encounters, children
take up and revise distinct positions ranging from actively approaching the researcher out of
curiosity to avoidance out of shyness or disinterest. From these initial relationships different
kinds of trust relationships are formed, which I analyze as a process of boundary work
negotiated not only between child and researchers but also among peers, teachers, and parents.
This negotiation entails a continuous and unequal redistribution of agency and vulnerability
across these actors, challenging the binary of powerful adults and vulnerable children. Through
this interactional process, different forms of trust emerge, as children and researchers come to
expect different things from one another. By tracing how trust relationships are formed and
vary, this study offers an empirically grounded conceptualization of building trust relationships
in ethnographic research with children.
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Thematic group 8. Responsibilization, Infantilization, Childism

Boundaries, Dimensions and Divisions of Childhood: Responsibilization and infantilization as
parallel Approaches to Lived Childhoods
Margareta Aspan

Stockholm University, Sweden

In his book Children, rights and childhood the philosopher David Archard discusses how views
on children, since Locke and Rousseau, has undergone some significant changes. What is
unchanged is that the adult understandings of being a child influence how childhood turns out.
Archard’s notions of childhood’s boundaries, dimensions and divisions clarify how different
approaches to maturity, competence and childishness, live side by side but can in fact contain
quite contradictory assumptions.

In this paper such assumptions are discussed on the basis of ongoing political policy work in

Sweden: first, the political intention to lower the age of criminal responsibility from 15 to 13,
and second, the political proposal to remove from school governing documents formulations

ensuring student influence in education.

Differences and contradictions in modern childhoods can be illuminated by identifying assumed
boundaries, dimensions and divisions. When does childhood end (its boundary) in response to
the will to confirm or dismiss the child’s competence and responsibility for its actions, and how
do authorities reason according to childhood dimensions, seen in how age or immaturity are
given different weight in for example legal and educational contexts? Childhood’s several
divisions or sub-categories — such as toddlers, tweens, teenagers — are constructed by society’s
expectations. Here the responsibilization discourse struggles against views asserting children’s
lack of consequential thinking, or even infantilization.

For scrutinizing the chosen cases in Swedish ongoing policy making, the study is based on Carol
Bacchi’s (2009) What’s the Problem Representerad to be, through which political arguments can
be illuminated and compared.
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The ‘Social’ in Question: Childism and the Negotiations of the Boundaries of Childhood

Sarah Kirkegaard Jensen', Mie Engenl, Noomi Matthiesen' & Betina Skov Jacobsen’

" 4alborg University, Denmark

This paper is a critical discussion of how relations within the field of child protection is
currently being reconfigured in a child-centered direction through new legislative practices
closely related to a rights-based discourse. However, we argue that current theoretical
conceptualizations of ‘the child’ play a significant role in this reconfiguration, which (perhaps
inadvertently) risks displacing ‘the social’ through its emphasis on ‘the child’. Contemporary
critical childhood studies offer important insights into these debates. A dominant strand is
Childism. Childism critiques adultism and emphasizes listening to children’s perspectives
without filtering them through adult(ist) norms. This is done, for instance, through ‘emergent’
listening in legal proceedings or by uncovering how children’s perspectives are silenced through
normative assumptions and child—adult dichotomies that fail to reflect children’s lived
experiences. However, despite drawing on a ‘pluralist way of seeing’ (highlighting that the
universal child is a myth), this approach may inadvertently be less attentive to the child’s
broader social embeddedness. By zooming in on the child’s perspective through deconstructing
norms created historically, politically and through participation of persons, the “child” seems to
hang as a seemingly pure being, disconnected in a normless vacuum.

This raises essential questions about the boundaries of childhood — conceptually, politically, and
ethically. In our efforts to amplify the child’s perspective and dismantle adultist structures, are
we at risk of reconstructing the child as a decontextualized subject, thereby obscuring the social,
relational, and institutional boundaries that shape childhood?
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Palestinian Childhood and Boundaries Under Israeli Occupation and Settler Colonialism in
the West Band and East Jerusalem

Ravinder Barn!, Doris Biihler-Niederberger’, Iyad Fayez Abu Baker®* & A.H. Mohsen Qawasmi*

'Royal Holloway, United Kingdom, *University of Wuppertal, Germany, >Al-Quds Open
University, Palestine, *Al-Ummah University College, Israel

This contribution focuses on spatial boundaries marking childhood to an extent that has been
called “unchilding” (Shalhoub-Kevorkian, 2019) or “lost childhood” (Netland, 2013). This is the
boundary regime of Israel as an occupation force in the West Bank and East Jerusalem. We
demonstrate how far these boundaries influence children’s everyday lives, their ways to school,
scopes of action, friendships and leisure time. We examine how children identify and employ
strategies to navigate imposed boundaries, develop counter-measures to assert their dignity, and,
at times, how these same conditions lead them to internalize limitations or diminish their own
sense of worth. We further attend to gendered dimensions of children's experiences, exploring
how intersecting boundaries, that is, those imposed by state power and those rooted in cultural
norms shape and constrain their everyday lives. We draw on empirical data from written
exercises and in-depth interviews with 12-14 years old children in the West Bank and East
Jerusalem. We selected this age group because children at this stage increasingly assert their
desire for spatial and decisional autonomy, challenging adult surveillance. These struggles and
the strategies developed to navigate and resist imposed boundaries form a shared repertoire of
knowledge among peers, circulating through everyday discourse. Our study helps deepen global
understandings of childhood by revealing how children in occupied Palestine actively negotiate,
resist, and reconfigure the boundaries imposed on them, offering vital insights into the spatial
politics of growing up under systemic violence.
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Thematic group 9. Digital Childhoods

Algorithmic Boundaries of Normality: Platformisation, Datafication, and the Reconstitution
of Childhood and Family
Nicoletta Eunicke

Johannes Gutenberg-University Mainz, Germany

The everyday lives of children—and adults alike—are increasingly permeated by algorithms and
digital technologies, which reconfigure family structures and the very notion of childhood.
Often operating invisibly, algorithmic systems delineate the boundaries of what is perceived as a
“normal” childhood and a “good” family (Goulden, 2021). Within the broader context of an
algorithmic society, these developments are profoundly consequential for children’s lives and
for the social construction of childhood (Quinn, 2021), as “children growing up today are among
the first to be datafied from birth” (Children's Commissioner for England, 2018, p. 11). Data
about children are collected not only through their interactions with peers (Mascheroni &

Siibak, 2021) and within domestic environments (ibid.), but also in educational institutions
(Reimer & Fliickiger, 2021) and across the interfaces between family, school, and daycare
(Alanko & Alasuutari, 2022).

This presentation examines one dimension of this broader process of algorithmisation: the
platformisation of family practices of care, upbringing, and education. The concept of
‘platformisation’ captures the ways in which digital platforms structure, mediate, and
recontextualise everyday life (Sefton-Green et al., 2025). Drawing on group discussions
(Heinzel & Eunicke, 2025) with children and their families, the study investigates how platform-
based infrastructures shape and regulate familial practices of care, upbringing, and education.
By analysing these dynamics, the presentation explores how platformisation contributes to the
production and normalization of contemporary understandings of childhood, development, and
family life.
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Screen Children and the Boundaries of Digital Childhood
Camilla Balslev Nielsen

University College Copenhagen, Denmark

In an increasingly digitalized society, children’s everyday lives are shaped by complex networks
of human and non-human actors. This paper explores how institutional actors such as ministries,
NGOs, researchers, and student organizations construct and regulate children's digital practices
through policies, recommendations, and educational frameworks. Drawing on Science and
Technology Studies (STS), the concepts of generalized symmetry and performance are used to
analyze how children and technologies co-create meaning and agency in educational contexts.
The article introduces the figure of the screen child as a hybrid actor formed through political
discourse and technological mediation.

Three patterns are identified: dichotomies (for example, screen versus non-screen, digital versus
analog), double roles (adults as both regulators and uncertain guides), and inclusion ambitions
(children’s desire for co-creation and ownership). These patterns reveal how boundaries are
drawn around children’s digital lives, often without their active involvement, resulting in
reduced agency and limited pedagogical possibilities. The paper argues for a shift from
regulation to relation, where children are not merely subjects of control but co-learners and co-
creators in shaping digital futures. By rethinking boundaries through performative and
symmetrical lenses, the study highlights the need for inclusive, context-sensitive approaches to
digital education that empower children to navigate and negotiate their technological realities.
This contribution invites a redefinition of childhood boundaries in digital contexts and calls for
ethical, methodological, and conceptual reconsiderations in childhood studies.
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Entanglements of Physical and Virtual Spaces and the Porosity of Boundaries in Children’s
Digital Play
Astrid Vogelpohl' & Hoa Mai Tran'

"University of Siegen, Germany

For many children, digital games — played on consoles, PCs, or mobile devices — are an integral
part of daily life. While play is generally considered central to child development, digital forms
of it are often viewed sceptically in early childhood education. They are deplored for lacking
materiality, physical presence, or ‘real’ spaces. However, our empirical research studying the
everyday lives of young children in a digitalized world has shown that, in practice, there are no
discrete boundaries separating material and virtual environments: on the contrary, these realms
are intrinsically interwoven a